
Intent 

At Barnacre Road Primary School, we recognise the importance of English, comprised of the 

four skills of speaking, listening, reading and writing, as the medium for learning and 

communication in school and beyond. We believe that strong literacy and oracy skills are 

fundamental to success in all subject areas and in life beyond school. Across our entire 

curriculum, we seek to develop children’s oracy and literacy skills so that they grow to 

become confident communicators. From the beginning of their time at Barnacre Road in the 

Early Years Foundation Stage, we develop foundational skills of speaking, listening, reading 

and writing and we seek to instil in our learners a love of reading, for both learning and for 

pleasure, and we place high importance on accuracy of written and spoken communication. 

Our English curriculum aims to ensure that, by the end of the Early Years Foundation Stage, 

children can: 

• Listen attentively and respond to what they hear with relevant questions, comments 

and actions when being read to and during whole class discussions and small group 

interactions.  

• Make comments about what they have heard and ask questions to clarify their 

understanding.  

• Hold conversation when engaged in back-and-forth exchanges with their teacher and 

peers 

• Participate in small group, class and one-to-one discussions, offering their own ideas, 

using recently introduced vocabulary.  

• Offer explanations for why things might happen, making use of recently introduced 

vocabulary from stories, non-fiction, rhymes and poems when appropriate 

• Express their ideas and feelings about their experiences using full sentences, 

including use of past, present and future tenses and making use of conjunctions, 

with modelling and support from their teacher. 

• Hold a pencil effectively in preparation for fluent writing – using the tripod grip in 

almost all cases. 

• Demonstrate understanding of what has been read to them by retelling stories and 

narratives using their own words and recently introduced vocabulary. 

• Anticipate (where appropriate) key events in stories. 

• Use and understand recently introduced vocabulary during discussions about stories, 

non-fiction, rhymes and poems and during role play. 

• Say a sound for each letter in the alphabet and at least 10 digraphs. 

• Read words consistent with their phonic knowledge by sound-blending. 

• Read aloud simple sentences and books that are consistent with their phonic 

knowledge, including some common exception words. 

• Write recognisable letters, most of which are correctly formed.  

• Spell words by identifying sounds in them and representing the sounds with a letter 

or letters.  

• Write simple phrases and sentences that can be read by others. 



In line with the National Curriculum, our English curriculum (comprised of Systematic 

Synthetic Phonics, Guided Reading, Spelling and English lessons incorporating grammar, 

punctuation and spelling) has been devised to ensure that children complete their time at 

Barnacre Road able to: 

• read easily, fluently and with good understanding 

• develop the habit of reading widely and often, for both pleasure and information 

• acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic 

conventions for reading, writing and spoken language 

• appreciate our rich and varied literary heritage 

• write clearly, accurately and coherently, adapting their language and style in and for 

a range of contexts, purposes and audiences 

• use discussion in order to learn; they should be able to elaborate and explain clearly 

their understanding and ideas 

• Be competent in the arts of speaking and listening, making formal presentations, 

demonstrating to others and participating in debate 

The progression documents (appendix one) detail the specific knowledge and skills children 

will learn in each year group 1-6 in the key areas of reading (decoding and comprehension), 

writing (transcription and composition) and VGPS (vocabulary, grammar, punctuation and 

spelling). 

Implementation of Phonics Lessons 

We follow the Read Write Inc programme which is a DfE validated systematic synthetic 

phonics programme to teach our children to read and write. From the beginning of 

reception until they have completed the Read Write Inc programme, children receive a daily 

phonics lesson in groups based on reading progress. Children are re-assessed every half 

term to ensure they are grouped appropriately. More information can be found in our 

phonics policy. 

Implementation of Guided Reading Lessons (Year 2 upwards) 

From the point where children have completed the Read Write Inc programme (typically 

around the early Spring term in year two), children take part in whole class guided reading 

sessions. More information can be found in our reading policy. 

Implementation of English Lessons 

EYFS 

Within teachers’ weekly planning, learning objectives are specific to reading, writing, 

speaking and listening and these are taught through adult guided activities, whole class 

carpet sessions and through child-initiated activities with planned opportunities to develop 

children’s fine motor skills in both direct teaching and continuous provision. The children 

also have a daily phonics session. 



In the Early Years Foundation Stage, the children are exposed to writing and language in the 

classroom and outdoor environments. General writing within EYFS is also developed 

through continuous provision activities such as letter formation. Our EYFS classrooms have a 

dedicated writing area which provides the children with a range of media and a clear 

purpose to write. 

For more information, please refer to the EYFS policy and curriculum documents.  

Key Stage 1 and 2 

Our text-led English curriculum is based on the Lancashire English planning units and aims to 

ignite a love of reading which enhances writing outcomes. Units of work follow a four- part 

teaching sequence in which children progress from the reading phase (divided into reading 

and responding and reading and analysing) through gathering content, planning and writing 

(see guidance for planning of phases - appendix two) 

In years 1-6, English units of work: 

• Are based around the Lancashire English Planning Units with a central text 

• Progress through the four phases of the teaching sequence, with teachers planning 

backwards from the final outcome 

• Begin with a Creating Interest lesson to inspire children 

• Give children a clear explanation of the final expected outcome, including its audience and 

purpose 

• Include regular opportunities for modelled, shared and independent writing within the 

reading and gathering content phases and not only the writing phase 

• Include relevant grammar warmups incorporated into the lessons (with the exception of 

the writing phase) following Lancashire’s I Model or Word Class Model (see appendix three) 

In Key Stages 1 and 2, English lessons include: 

• Clear learning goals which refer explicitly to the skill being learnt and not to the 

outcome 

• Opportunities for speaking and listening, reading and writing 

• Opportunities to develop children’s vocabulary 

• A grammar warmup (except in the writing phase) with a clear focus which is 

appropriate for the purpose, audience or style of written outcome. Where 

appropriate, this is recorded in children’s books 

• Appropriate use of teacher questioning, modelling and explaining 

• Appropriate use of shared and modelled writing 

• The use of a clear success criteria to support and challenge children in their writing 

• An opportunity to self-assess and peer assess, giving constructive feedback to their 

peers.  

 



English Planning in Key Stages 1 and 2 

Teachers use the four-phase sequence when planning and delivering units of work. In both 

key stage 1 and 2, teachers use Lancashire English Planning Units which are linked to a text. 

The English units are planned by teachers using the Lancashire support materials. When 

planning, teachers ‘plan backwards’ from the final outcome. The planning sequence begins 

with creating interest. At this point, the intended outcome along with its purpose and 

audience is shared with the class. After this, the reading phase begins which encompasses 

reading, responding and analysing texts, including film. Throughout the reading phase, the 

children undertake tasks to deepen their understanding of the text. ‘Reading into writing’ is 

central to our English lessons and the reading phase includes opportunities for modelled 

and independent writing.  

Following this is the gathering content phase. This involves the children in generating new 

ideas to innovate the text studied in preparation for the final phases of the sequence, the 

planning and writing phase.  

Key Stage 1 & 2 English Lessons 

English lessons begin with a grammar starter (except in the writing phase) where a 

particular word class, grammatical structure or punctuation is explicitly taught to the 

children using the Lancashire Imodel or Word Class Model (see appendix three). The 

grammar skills taught are relevant to the text type of the final planned outcome, where the 

children will have the opportunity to apply their learning and will be informed by any gaps in 

knowledge identified by the teacher. 

English lessons should have one learning goal which should clearly relate to the knowledge 

or skill being taught and should not be an outcome. Eg ‘to write in the first person’ rather 

than ‘to write a diary.’ Detailed success criteria are used in lessons so that children 

understand what they need to do to be successful. 

Within each phase of the English unit, new skills are modelled by the teacher and children 

are given regular opportunities (usually weekly) to write at varying lengths independently to 

demonstrate their new learning. 

In the writing phase, teachers use a combination of modelled writing and shared writing.  

(See appendix four for details). 

Independent Writing 

Independent Writing is signified in English books with a GREEN DOT in the top corner of the 

page that they begin writing on. It should be introduced as a chance for the children to 

‘shine’ and showcase all their recent learning and writing skills. 

Children should be given ample opportunity to plan for a piece of independent writing using 

the planning models appropriate for that year group. We follow the STA guidance on what is 

considered independent writing (see appendix five). 

Editing Writing 



Children should be given an opportunity to edit their writing before it can be assessed by 

the teacher. This is paramount in helping children to ensure their best writing is assessed. 

 

The Teaching of Transcription (Spelling and Handwriting) 

Spelling is taught through phonics (EYFS- year 2) and discrete spelling lessons (year 2-6) (see 

appropriate curriculum documentation) with the expectation that this learning is applied in 

English lessons. Spelling lessons take place four times per week (years 2-6) and last 

approximately 20 minutes. We follow the Spelling Shed scheme of work’s progressive 

sequence (see appendix six) which teaches a new spelling rule weekly, adapted to include 

the four key elements of spelling lessons: 

• Revisit: prior knowledge is revisited to provide an opportunity for spaced practice to 

embed prior learning 

• Teach: a new spelling rule and /or exception word is taught 

• Practice: children have an opportunity to practise their new learning, often through a 

game 

• Apply: children apply their learning, for example through a brief dictation activity 

NB: the four elements of a spelling lesson listed above need not be present in every spelling 

lesson, but teachers will use their discretion to ensure adequate time is given to the four 

elements across the school week. 

Handwriting and letter formation are explicitly taught within the ReadWrite Inc phonics 

programme in EYFS and year one, following ReadWrite Inc’s agreed letter formation. From 

the point where children have completed the phonics programme (typically early year two), 

handwriting is taught within spelling lessons and, where appropriate, in short practice 

sessions. It is expected that the majority of children will begin joining their writing in year 

two. Our handwriting expectations can be seen within the transcription element of our 

school’s writing progression document. In all shared writing and written feedback, teachers 

are expected to model the agreed handwriting expectations for their year group and in 

years two-six, display materials and flipcharts produced by the teacher will use the agreed 

font. 

 

Special Educational Needs 

Our English curriculum is inclusive and ambitious for all learners and we expect that all 

children should be successful, regardless of any special educational need. All learners are 

given full access to the English curriculum and our approach aims for the vast majority of 

children to access age-appropriate teaching. Class teachers will adapt teaching inputs and 

provide additional support through scaffolding for any child who requires it. Strategies to 

support children with Special Educational Needs or Disabilities might include adaptation of 

resources, adult support, pre-teaching of vocabulary or content and alternative ways of 

recording understanding. In some circumstances, where children are working significantly 



below their chronological age-related expectations, children may receive differentiated 

teaching and tasks. Class teachers are supported by our SENDCo, Mrs Mellor, in meeting the 

needs of all learners. 

 

More Able Writers 

More able writers may be identified by their ability to: 

• Read with a ‘writer’s eye,’ noticing the effects a writer creates and emulating these 

effects in their own writing 

• Show deep mastery of handwriting and spelling 

• Write with a ‘reader’s eye,’ re-reading work to ensure it makes sense and conveys its 

message effectively 

• Recognise differences in how different texts are structured, adapting their own 

structures for audience and purpose 

• Vary and control sentence structure with ease 

More able writers are appropriately challenged in lessons, including through use of some of 

the strategies below: 

• Restructuring texts in different forms 

• Writing narratives in different settings and from different perspectives 

• Writing narratives in the particular style of a given author 

• Adapting texts for different audiences and purposes 

Writing Across the Curriculum 

Our wider curriculum also offers opportunities for writing in other subjects, with the same 

high expectations for handwriting, spelling, grammar, punctuation and vocabulary. 

 

Impact 

The expected impact of our English curriculum is that children will meet the requirements of 

the Early Years Foundation Stage by the end of reception and the requirements of the 

National Curriculum in other age groups.  

Teachers monitor children’s progress and attainment against the key learning statements in 

our English progression documents; these correspond with the National Curriculum. In year 

two, children’s attainment in English is assessed against the non-statutory Key Stage One 

Teacher Assessment Framework and in year six, children’s attainment is assessed in Key 

Stage Two SATs (reading and grammar, punctuation and spelling) and against the statutory 

Key Stage Two Teacher Assessment Framework (writing). 

The Impact of our curriculum is constantly monitored by class teachers through ongoing 

assessment, both formative and summative. Children’s progress against the Barnacre key 

learning objectives is monitored termly using our tracking system, Insight. Progress against 



the key objectives supports teachers in making assessment judgements for each child, each 

term. Children’s attainment will be assessed with a teacher judgement of Greater Depth, On 

Track, Just Below or Below. Their progress is assessed using a judgement of entering, 

developing or secure within a year group. More information can be found in the assessment 

policy. Assessment judgements are moderated internally and externally to ensure their 

accuracy. 

Curriculum coverage is monitored by the subject leader and senior leadership team on a 
half termly basis to ensure that classes are on track throughout the year.  
 
Standards of teaching and learning in English are monitored by the subject leader, 
curriculum leader (deputy headteacher) and the headteacher, as well as the SENDCo who 
will monitor English provision for children with Special Educational Needs and Disabilities. 
Monitoring may include: pupil interviews, work scrutiny and lesson observations.  
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Appendix 1:Progression documents 

 



 



 

 



 

 



 

 

 

 

 

 



 

 

 



 



 



 



 



Appendix 2 

The English Teaching Sequence 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix 3 

Example of the Lancashire Imodel for teaching grammar 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix 4 

Modelled and shared writing 

In a modelled write, the children observe the teacher write a passage on the board referring 

to the learning objective and success criteria as he/she writes. Learning Objectives during 

the Modelled Writing Phase have a particular focus. For example, “To write an opening 

using fronted adverbials.”  

Modelled writing centres on teacher demonstration of the thoughts and actions that go into 

creating a text, through ‘thinking out loud.’  It is an opportunity for the children to observe a 

proficient writer going through the process of putting ideas into a written form. In modelled 

writing, teachers may focus on authorial elements of writing (such as sequencing and linking 

ideas, choosing appropriate words, etc.) or secretarial elements (employing spelling 

strategies, using correct punctuation, etc.). The teacher will also model editing of their own 

writing at the end of each sentence or section. Children do not generally offer their ideas in 

modelled writing. Instead, it is anticipated they will use the strategies modelled in their own 

subsequent independent writing. Modelled writing can be employed as a whole class or 

small group strategy. The children need to be able to clearly see the text as it is constructed. 

During the modelling, the teacher is making their own thinking and writing processes visible 

for the children. This writing should then be displayed in the classroom.  

Shared writing is the generic term for writing with and in front of the children as a precursor 

to the class writing more independently. The teacher uses the assessment of children’s 

writing to decide on the key ‘Next Steps’ to focus upon during shared writing. These may be 

aspects of composition (e.g. using a short sentence for impact or handling speech marks) or 

a more general aspect of writing behaviour (e.g. using a plan to develop plot). The standard 

of shared writing is pitched just above the children’s own writing, giving them a clear 

opportunity to see what they need to do to improve their own writing. There is a shift from 

the teacher as a model towards the children doing more of the thinking, composing, 

explaining and working as writers.  

The teacher writes down what is said on a flip chart, taking over the transcription, but also 

reminding, prompting and challenging so that the writing remains focused on the Next 

Steps/Success Criteria. The teacher balances the focus between pushing children to 

‘generate’ ideas and widen vocabulary and then ‘judge’ what works best – pausing to reread 

and listening to the flow of composition so the next sentence can be composed. We read 

back to help us write on. What is written up on the board has to be the best work the 

teacher can elicit from the children. In the same way, when the children write their own 

version independently, what they end up with on their page has to betheir very best.  

The pace is brisk, but there are pauses for ‘thinking time’. Teachers may refer back to the 

model text to remind children of what effective writing sounds like, or to check a certain 

technique. Such lessons are a great opportunity for teaching assistants to create word 

banks, listing everyone’s suggestions. These can be used on working walls 



 

Appendix 5: STA Guidance on Independent Writing 

Writing is likely to be independent if it: 

• emerges from a text, topic, visit or curriculum experience in which pupils have had 

opportunities to discuss and rehearse what is to be written about 

• enables pupils to use their own ideas and provides them with an element of choice – for 

example, writing from the perspective of a character they have chosen themselves 

• has been edited, if required, by the pupil without the support of the teacher, although 

this may be in response to self, peer or group evaluation 

• is produced by pupils who have, if required, sought out classroom resources, such as a 

dictionary or thesaurus, without being prompted to do so by the teacher 

Writing is not independent if it has been: 

• modelled or heavily scaffolded - as part of external moderation, local authority 

moderators can discuss where they find modelled or scaffold writing, and they may ask 

for further examples of pupil work to support the standard and judgement 

• copied or paraphrased, including producing work that demonstrates an over-reliance on 

a model text 

• edited or re-written because of direct intervention by a teacher or other adult – for 

example, when the pupil has been directed to change specific words for greater impact, 

where incorrect or omitted punctuation has been indicated, or when incorrectly spelt 

words have been identified by an adult for the pupil to correct 

• produced with the support of electronic aids that automatically provide correct spelling, 

synonyms, punctuation or predictive text. If the electronic aid is turned off, for example 

spell check in a word programme, this would be considered independent 

• supported by detailed success criteria that specifically direct pupils what to include, or 

where to include it, in their writing – such as directing them to include specific 

vocabulary, grammatical features or punctuation 



Appendix 6: Spelling Shed Sequence of learning 
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